MYP unit planner
	Unit title
	Çatal Höyük (pronounced CHA- tul  HOYE-yook)

	Teacher(s)
	Tara Flad & Caryn Stedman

	Subject and grade level
	6th grade Humanities

	Time frame and duration
	10 days, 50 minutes class periods


Stage 1: Integrate significant concept, area of interaction and unit question

	Area of interaction focus
Which area of interaction will be our focus?
Why have we chosen this?
	
	Significant concept(s)
What are the big ideas? What do we want our students to retain for years into the future?

	Human Ingenuity
Because students will explore human ingenuity in both the early inhabitants of Çatal Höyük AND the contemporary archaeologists excavating it.
	
	Archaeologists study ancient human settlements to help us learn more about who we are as humans today.
Çatal Höyük, in central Turkey, is the oldest know human settlement.



	MYP unit question

	
How do we know about our past?



	Assessment
What task(s) will allow students the opportunity to respond to the unit question?
What will constitute acceptable evidence of understanding? How will students show what they have understood?

	Students will work in groups to create a project of their choice that educates their peers and others about an aspect of Çatal Höyük and/or the current excavation of the site. Students must be able to articulate the process of excavation and analysis of artifacts and remains, discuss  and analyze what different archaeologists have believed about some of the artifacts and the settlement itself, explain the importance of learning about our past, cite at least five facts about the excavation and explain their importance and wonder why humans settled when and where they did.
Projects might include a photostory film narrate by students, a simulated excavation or model, a tri-fold display, a power point presentation, or a children’s book about Çatal Höyük. Students will be learning to investigate, analyze and document sources as well as content knowledge on Çatal Höyük.
Students will hold a public (evening, for parents) symposium on Çatal Höyük to showcase their projects and to discuss why Çatal Höyük., a UNESCO World Heritage Site, needs additional financial support. Students can earn service learning time for raising funds to support the excavation of the site.



	Which specific MYP objectives will be addressed during this unit?

	Showing knowledge and understanding of ancient history content and concepts, using descriptions, explanations and examples. Choosing a question on Çatal Höyük to research from a list provided by the teacher, creating and following an action plan for investigating the question, using appropriate research methods, answering the research question through a project, identifying different views of artifacts and the Çatal Höyük settlement and demonstrating an understanding of the implications of the different views,  using information to develop an opinion, communicating the research process and findings in an organized and understandable fashion through an informative project that is appropriate to the selected format./ Creating a list of the sources used to research the project using the MLA system.


	Which MYP assessment criteria will be used?

	A. Knowing and Understanding
B. Investigating
C. Thinking Critically
D. Communicating



Stage 2: Backward planning: from the assessment to the learning activities through inquiry
	Content
What knowledge and/or skills (from the course overview) are going to be used to enable the student to respond to the unit question?
What (if any) state, provincial, district, or local standards/skills are to be addressed? How can they be unpacked to develop the significant concept(s) for stage 1?

	This is the beginning lesson in the unit “Cultures and Societies.” It will assist the students in building a foundation of the later study of Egypt and Mesopotamia, Çatal Höyük is located physically between these two civilizations and is the first human settlement known to have existed. Students will ponder their earliest human ancestors and the decision to forgo the hunting/gathering lifestyle for a settled existence. They will learn about the process of archaeological excavation and how science is helping us to understand human society. Students will be able to articulate how archaeologists determine where to excavate, how they go about excavating, how they interpret what they find, how those interpretations are challenged, and what we can learn and understand about ourselves from studying Neolithic settlements such as Çatal Höyük.
Connecticut Social Studies Standards (Grade 6) (2011 DRAFT):
1.5 – Interaction of humans 
12. Describe how civilizations used technology and the environment. to manipulate the environment (e.g. canals, dams, landfill projects). 

13. Analyze and illustrate how the environment affects a nation/civilization’s economic and social development.

1.13 – The characteristics of and interactions among culture, social systems and institutions.
24. Compare similarities and differences of cultural groups in different world regions (e.g. 
beliefs, values, traditions, institutions). 

26. Describe how social, cultural and economic circumstances influence individual lives

2.1 – Access and gather information from a variety of primary and secondary sources including 
electronic media (maps, charts, graphs, images, artifacts, recordings and text).
1. Gather information from multiple print and digital sources, including text, visuals, charts, 
graphs and maps 
2. Cite specific textual evidence to support analysis of primary and secondary sources. 
8. Conduct short as well as more sustained research projects based on focused questions, demonstrating understanding of the subject under investigation.
2.2 – Interpret information images, artifacts, including Internet sources, to determine WHST-8 
recordings and text).

 9.  Compare information about the same event from a variety of primary using a variety of primary and secondary sources on Çatal Höyük.
13. Distinguish among fact, opinion, and reasoned judgment in a text.
8.   Evaluate the credibility of a speaker (e.g. hidden agendas, slants or biases). 
19. Analyze maps and charts to support conclusions about historical events. 
20. Integrate visual information (e.g. in charts, graphs, photographs, videos, or maps) with other information in print and digital texts
2.3 – Create various forms of written work (e.g. journal, essay, blog, Web page, brochure) to demonstrate an understanding of history and social studies issues.
22. Write informative/explanatory texts, including the narration of historical events, that incorporates research and information to describe a social studies event or issue. 
23. Integrate information from multiple print and digital sources while avoiding plagiarism
2.5 – Create and present relevant social studies materials using both print and electronic media (e.g. maps, charts, models, displays).
7. Present social studies topics using visual forms of evidence, including multimedia components (e.g. maps, pictures, portraits, graphs, video, sound) to clarify information. 
28. Create maps of areas, regions or nations and provide relevant information. 
29. Make and use maps, globes, models and databases to analyze spatial distributions and

National CCSS Standards for literacy:
· CCSS.ELA-Literacy.RH.6-8.1 Cite specific textual evidence to support analysis of primary and secondary sources.
· CCSS.ELA-Literacy.RH.6-8.2 Determine the central ideas or information of a primary or secondary source; provide an accurate summary of the source distinct from prior knowledge or opinions.
· CCSS.ELA-Literacy.RH.6-8.7 Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with other information in print and digital texts.
· CCSS.ELA-Literacy.RH.6-8.8 Distinguish among fact, opinion, and reasoned judgment in a text.
· CCSS.ELA-Literacy.RH.6-8.6 Identify aspects of a text that reveal an author’s point of view or purpose (e.g., loaded language, inclusion or avoidance of particular facts).



	Approaches to learning
How will this unit contribute to the overall development of subject-specific and general approaches to learning skills?

	If the lesson is being taught early in the academic year, the preferred ATL to focus upon should be:
Organization: Time and Self Management. The teacher should specifically teach students how to create a project timeline, identify priorities, break down tasks,  use an agenda to stay on schedule, how to self correct and catch up if off schedule, present organized & accurate work, use rubrics to self-assess, reflect and revise. 
If taught late in the year after students have become more adept at Organization (and Collaboration) then the preferred ATL is:
Information literacy: Accessing, selecting, organizing and referencing The teacher and perhaps the media specialist, should specifically teach students how to search for resources, how to identify trustworthy and authoritative sources for research and investigation. Students need to be explicitly taught how to choose useful information, identify main ideas, to take notes accurately, and to summarize main ideas. Students need to practice how to organize information using a variety of models and/or graphic organizers. They must learn to identify other’s work and ideas; to write information in their own words. They need to be taught to include a bibliography or works cited list . Finally, they need to practice employing  revision techniques to improve their product. 

	Learning experiences
How will students know what is expected of them? Will they see examples, rubrics, templates?
How will students acquire the knowledge and practise the skills required? How will they practise applying these?
Do the students have enough prior knowledge? How will we know?

	Teaching strategies
How will we use formative assessment to give students feedback during the unit?
What different teaching methodologies will we employ?
How are we differentiating teaching and learning for all? How have we made provision for those learning in a language other than their mother tongue? How have we considered those with special educational needs?

	DAY ONE (50 minutes)
1. Unit question discussion: How do we know about our past? 
2. Students will evaluate the ideas on the lists.
3.  Teacher asks: Can we be sure that these tell us what we think they do? What might a problem be?
4. Motel of the Mysteries read excerpts of the story while displaying pictures. Revisit brainstormed lists and revise what some of the pitfalls might be.
5. Homework: give students different pictures of artifacts from Çatal Höyük and ask them to write a short paragraph on what they see and what they think it means, and questions they have. Have a prompt that begins “I wonder…” and have students fill in what they wonder.
Vocabulary for Day One:
Archaeologist, archaeology, Anatolia, parody, hunter-gatherer, artifact, tell, dig, excavate, sarcophagus,

DAY TWO (50 minutes)
1. Refer back to unit question and introduce significant concepts: Archaeologists study ancient human settlements to help us learn more about who we are as humans today. Çatal Höyük, in central Turkey, is the oldest know human settlement.

2. Geography check: Where is Turkey?
Use the site
http://www.smm.org/catal/introduction/maps/ 

3. Share pictures and thoughts. Students take out their homework and share the pictures and questions they had. Post around the room.

4. Introduction to Çatal Höyük
Tell students that they are going to learn about the FIRST time humans settled down and grew food instead of hunting and gathering (may require explanation of hunter-gatherer). This was called the Neolithic (Neo-“New” - Lithic” stone age”) but it is MOST important because of the invention of agriculture. Tell them that they will learn a little about it but then will explore more and create a project to teach other students about it.

Show introduction from the Science Museum of Minnesota website: http://www.smm.org/catal 
Show short powerpoint about Çatal Höyük or introduce the site using the website
Mysteries of Çatal Höyük at
http://www.smm.org/catal/introduction/
Show the overview video and introduction by Ian Hodder. (be sure Quicktime is working on your computer) 

Review vocabulary, place items on word wall and review with class.

Formatively assess students (Criterion A Knowledge & Understanding) using items from handout Two)


DAY THREE(50 minutes)

Continued exploration of Çatal Höyük . 
Tell students that they are going to learn more about Çatal Höyük  as well as more about being an archaeologist. They will work in groups of 3-4 at computer stations.
Quicktime must be working on the student computers. 
Set up seven computers and have each opened to ONE of the following activities from the site http://www.smm.org/catal/activities/.
Be sure that each activity WORKS correctly on the computers. Create a graphic organizer that allows students to write what they learned, what they didn’t understand, and what questions they have for each activity. Students then go in groups of three-four from station to station with their pens and organizers to answer the questions, wonder why and ask questions. 
· Explore a home at Çatal Höyük
· Which seed’s which ?
(it is helpful if you can bring in modern lentils, acorns, chickpeas, hackberries (if available if not, use pictures) and pistachios)
·  How did the mound (tell) form at Çatal Höyük?
·  Make a Neolithic dinner
·  Ball game
·  Excavation games (this only works some of the time)
·  Find the alluvial fan of the Çarsamba (pronounced Jarsamba) River
Bring the students back together and review the activities on the SmartBoard. Have them share some of their answers and questions. Ask them what skills they learned? What knowledge? What kinds of things would help one to be a better archaeologist?
Have them close with writing prompt.

DAY FOUR: (50 minutes)
Students will be learning what it is like to work as an archaeologist. They will read ONE of seven comics and be prepared to summarize it for their classmates. This is also when they will chose their research questions (after they have read and shared the comics)
1. READING: Çatal Höyük comics

There are seven comics. Students may work individually at a computer or in pairs to read and summarize their comic. A suggested organizer is attached.
Baby Burial Comic
Dagger Comic
Figurine Comic
Goddess Comic
Clay Ball Comic
Bear Paw Mystery
Owl Pellet Mystery
2. Selection of research question:
Use the site Pick a Mystery to Investigate:
http://www.smm.org/catal/mysteries/ 
Suggested Research Questions:
Was this the first city?
What do these murals mean?
Why were the dead buried in the floor?
What are all these clay balls for?
What were they eating for dinner 10,000 years ago?
What do these figurines mean?
What do the murals represent? What are they for?
What was it really like to live at Çatal Höyük?
What is it like to be an archaeologist working at Çatal Höyük? (see http://www.smm.org/catal/processes/
 
DAY FIVE (50 minutes)
Planning the research process. Students have four – seven days to research and complete the process.  Most of the research materials are available attached to this lesson, in the classroom or on the websites.
Once students have decided upon their project research question (handout 5) they should spend the class time creating their timeline (see handout six)





DAYSIX (50 minutes)
Student continue to work on the project, following their timelines, by researching and collect appropriate and relevant information on their research question (see rubric for Criterion B: Investigation) 

DAYS SEVEN-NINE
Only after students have completed the research can they choose the project. 





DAY TEN +
Presentation of work
Students present their work according to the format prescribed by the teacher as appropriate for the class situation. Students will listen, take notes on the classmates’ work and provide feedback.



REFLECTION
Students will reflect on their own and their classmates’ understanding of Çatal Höyük, how this may help them to understand their own world, how the research process can be used for other areas, etc.

EXTENSIONS: see below
	DAY ONE
Schema Activator (Do now):  Students will work in groups to brainstorm as many ways as they can think of in their group about how we know about our past. Students practice polite collaboration and positive brainstorming.
Teacher will post the brainstormed lists.
Moderated think time – students discuss possible problems in groups – practising polite collaboration and positive brainstorming. Re-share lists.
Stop to explain vocabulary and write it on the board “archaeologist, excavated, sarcophagus, etc. Ask questions as you read to ensure that students understand the connection of the story to their lists. They need to understand what a parody is. Keep bringing them back to their lists.
Formative assessment: C: thinking critically  for homework

CLOSING: Quick write on Motel of the Mysteries – how can you tell you parents/friends/ brothers or sisters this story?


DAY TWO
Schema Activator (Do now):  Opening question to remind students what class did the day before. Allow think time.  Remind students of the term “Archaeologists” to see if they remember it. Ask what some of the problems they learned about when studying ancient artifacts. Ensure that all students remember and can explain to one another what was discussed the previous day.
Depending upon prior knowledge, students can be taught or teach one another or discover where Turkey is located in relations to other areas they might know.

Opportunity to practice polite listening and appreciation of student thought in one another and their ability to wonder.

This can be an opportunity for students to practice note-taking 
(Use website and/or powerpoint)





Students should practice taking notes. Teacher may want to have a model of the notes as well as a graphic organizer so that students can compare their notes to the model. 
Be sure to review the maps, the timeline and some of the items from the glossary that are linked to the introduction page. 



Students should be formatively assessed on basic items via a short quiz or Q&A at the end of class (see handout of items for day two)
This can be a timed quiz, a bingo game or an oral Q&A (as long as ALL students are assessed and the teacher can accurately score them in criterion A) Use the items on the handout to create the quiz or game to assess basic knowledge. 


DAY THREE

Students use the interactive website created by the Science Museum of Minnesota. These seven initial activities are to help them develop their “archaeological” minds. 

Some students will be very good as some of the activities, while others will be better at others. 


Differentiation: Explain to them that archaeological teams rely on people with different skill sets as well – some with better visual skills, some with better imaginations, etc.  They will need to practice listening to each person in their group before clicking on the next item or “answer.”
Students must write ONE thing they learned form another member of their group for each activity. They must use all members of their group to teach them at least ONE thing.


Remind students that no question is wrong and that they should be risk takers. That is how archaeologists work – they often have to guess.





Formative short assessment at the end of the activity: Based upon your exploration of the activities, write a paragraph about ONE of the following ideas:
· To be a good archaeologist, you must…
·  I can imagine that life at Çatal Höyük was…


DAY FOUR:
Choice suggestion: If you have 21 students, for example, write the name of each comic three times on separate slips of paper. Have the students draw one. They then have 2 minutes to decide to keep or trade the comic they have.
Differentiation: There are additional activities with the comics (the file-cabinet icon) and games, extensions, on the bottom of each page to click on. Encourage students who read faster to explore those areas. 

Every comic includes a discovery, sometimes dated, with conflicting opinions on what the artefact is used for or what it means. Students need to identify the key questions and opinions about each artifact/mystery as presented In the comic.

Students must summarize the comic they read and those who read the same comic must get together and decide how to present the main ideas, the main question and the main opinions to the class.




Students can explore the site “Pick a Mystery” to determine if one of the research questions (left) is what they want to investigate . Students may, with teacher guidance, create their own research question as well.

Post the suggested research questions on the board or SmartBoard while students begin the project (Handout 









DAY FIVE
Teacher guides students through planning the timeline for their research. Day six should be used for 
1. Creating the timeline and a list of deadlines.
2. Research – note taking
3. Developing an answer to the research question, including the various points of view (thesis)

Teacher should guide students as they create a timeline using their agenda planners or a calendar.
See suggested handout with instructions and rubric for the project.

DAY SIX
Teacher can provide some resources for students.
This may be done in the media center.
Differentiation: Students who struggle selecting appropriate information: teacher might highlight or mark sections of materials so that the students can look in those specific areas. 
DAYS SEVEN-NINE
The teacher may wish to have all students complete a short written paper prior to selecting a project as a way to share their research. Alternately, the teacher may require EACH student to complete a written paper individually, but may allow those with the same research question to complete a project as a group. 
The project should be seen as the MEDIUM to sharing the research, not the end result.

DAY TEN +
Presentation of work
Teacher should provide students a guideline for how to present their research (Explain the research question, the subsequent questions, the various answers, any conflicting opinions, etc) . Teacher should prepare an organizer or some format for students to take notes on classmates’ work to allow for them to reflect. This may include a simplified rubric for students to score their classmates, but must allow for students to write narrative evaluations of their classmates’ work as well.

REFLECTION:
Teacher should create a reflection tool for students to use to reflect upon the : Çatal Höyük project.

	Resources
What resources are available to us?
How will our classroom environment, local environment and/or the community be used to facilitate students’ experiences during the unit?

	Books:

Balter, Michael. The Goddess and the Bull: Catalhoyuk
Hodder, Ian. The Leopard's Tale: Revealing the Mysteries of Catalhoyuk (background and for pictures)
Macaulay, David.  Motel of the Mysteries by (photocopy or scan in pictures to display as book is read)
Media:
Slides from slide show provided by Caryn W. Stedman
Video by Caryn W. Stedman

Websites:
The Mysteries of Çatal Höyük 
http://www.smm.org/catal
Interactive site created by the Science Museum of Minnesota

Official Çatal Höyük Website
http://www.catalhoyuk.com 

Çatal Höyük Excavation Diary http://www.catalhoyuk.com/database/catal/diaryresult.asp?DIARYYEARSUBMIT=true&DiaryYear=2012

Alternative Archaeology: Çatal Höyük  (good sources for pictures)
http://alternativearchaeology.jigsy.com/catal-huyuk

Handouts (attached)
·       Day one homework: Handouts: pictures of artifacts form Çatal Höyük for students to write on.
· Day two quiz items
· Day three model graphic organizer


Bring in:
modern lentils, acorns, chickpeas, hackberries (if available if not, use pictures) and pistachios)

Extension I: Support Çatal Höyük - service learning project 
Fundraise for Çatal Höyük. Host an evening presentation of the projects and have students discuss the importance of UNESCO World Heritage Sites and why they depend upon donations to continue their work. Donations can be made through the Turkish Cultural Foundation at http://www.turkishculturalfoundation.org/  
The new canopy covering the dig site which is seen in the photographs by Caryn White Stedman has replaced the old tents seen on the website. This was made possible through the Turkish Cultural Foundation and donations made by teachers and students.  Help to support further excavation nd preservation of artifacts by raising money for the site. 

Extension II: Excavate a site:
At least a month in advance, dig up an area  3’x3’ – 4’x4’. Gather old items, some familiar, some not (purchased from rummage shops or tag sales) that should be related  or connected in a way that students might be able to “create” a theory behind them. (For example, you could created an old picnic c. 1950s – old silverware serving utensils, plastic fork, broken (but not sharp) plate (partial, water melon seeds, dried chicken bones, nut shells, an OLD fashioned plastic or metal cup,). Cover the area, try to create a mound, water it and let it sit for a while. Once a class identifies it as a possible site, flag it (small flag on stick). Have each class do a sample core dig to see if they find anything. Then grid off the area (one grid for each class) using stakes and string. Have students use small trowels, brushes to dig and graph paper to note the location of each item within their assigned square on the grid, Have them tag each item so that they can recreate what they found in their area. Once all classes have completed their digging and notations, use an old sheet or butcher paper on the floor of the classroom, marked off with the same grids that were done with string. Each class needs to lay out the objects as they were found in their grid area. Once all of the classes have laid out their finds, each class should analyze what they see. Student must then take notes and create a theory of what they have excavated. Each class or groups will write up its theory, citing evidence. After the presentations, the teacher(s) might let them know where they were right and what they might have to look at again.

See http://www.saa.org/publicftp/PUBLIC/resources/lessonplans.html for more resources onhands-on archaeology for students


Ongoing reflections and evaluation
	In keeping an ongoing record, consider the following questions. There are further stimulus questions at the end of the “Planning for teaching and learning” section of MYP: From principles into practice.
Students and teachers
What did we find compelling? Were our disciplinary knowledge/skills challenged in any way?
What inquiries arose during the learning? What, if any, extension activities arose?
How did we reflect—both on the unit and on our own learning?
Which attributes of the learner profile were encouraged through this unit? What opportunities were there for student-initiated action?
Possible connections 
How successful was the collaboration with other teachers within my subject group and from other subject groups?
What interdisciplinary understandings were or could be forged through collaboration with other subjects?
Assessment
Were students able to demonstrate their learning?
How did the assessment tasks allow students to demonstrate the learning objectives identified for this unit? How did I make sure students were invited to achieve at all levels of the criteria descriptors?
Are we prepared for the next stage?
Data collection 
How did we decide on the data to collect? Was it useful?

	










Figure 12
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HANDOUT ONE: Homework pictures for Day one:
[image: http://alternativearchaeology.jigsy.com/files/resized/76798/500;500;77e4537335cfacd21270900a80011462de7453b8.jpg]













From: Alternative Archaeology: Çatal Höyük  http://alternativearchaeology.jigsy.com/catal-huyuk
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From: Alternative Archaeology: Çatal Höyük  http://alternativearchaeology.jigsy.com/catal-huyuk
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From: Alternative Archaeology: Çatal Höyük  http://alternativearchaeology.jigsy.com/catal-huyuk
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From: Alternative Archaeology: Çatal Höyük  http://alternativearchaeology.jigsy.com/catal-huyuk
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From Çatal Höyük museum; photographed by Caryn White Stedman
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From Çatal Höyük museum; photographed by Caryn White Stedman


HANDOUT TWO: Items for day two formative assessment.  Students need to be formatively assessed on their knowledge and understanding of the items presented during day two to ensure knowledge and understanding. These items may be presented in a variety of formats (bingo game, draw a question, a simple quiz, etc.)  (Criterion A):

3. Location of Çatal Höyük  (Central Turkey; near Konya)
4. How long ago did people live at Çatal Höyük  ? (9,000 years ago)
5. How many people lived at Çatal Höyük  ? (up to 10,000) 
6. How big is Çatal Höyük   ? (the size of 50 soccer fields)
7. What does Çatal Höyük   mean? Was this what the people who lived there called it?
8. Why did archaeologists stop the excavation in the 1960s? 
9. What did people use to build their houses at Çatal Höyük   ?
10. Where are some of the archaeologists who work at Çatal Höyük  from? 
11. What does “Neolithic” mean?
12. What are hunter-gatherers? How are they different from people at Çatal Höyük   ?
13. What is an “artifact”?
14. Vocabulary items from days 1 & 2: Archaeologist, archaeology, Anatolia, parody, hunter-gatherer, artifact, dig (as a noun), excavate, sarcophagus, Neolithic, alluvia


SAMPLE NOTE TAKING MODEL 

	Date:
	Topic: Introduction to Çatal Höyük  

	Key
	Notes:

	9000 years old
archaeologists – scientists who study the human past

Forked mound

10,000 people


Central Turkey



Neolithic
	Archaeologists are excavating (digging) old town – 9000 years old

Most people in world – hunter-gatherer (wandered around hunting and picking food – did not grow food)



10,000 people lived there – means” forked mound”  (hill)



In central Turkey, near Konya (a city).



Neolithic – New Stone Age -  people who grew food and lived in one place

	Summary of most important ideas: Çatal Höyük is a very old town in Turkey. It had people 9000 years ago. No one lives there now. Archaeologists are excavating (digging) it up to learn about them.  10,000 people lived there a long time ago. They were called Neolithic because they lived in one place and grew food, not like most other people who were hunter-gatherers.  Çatal Höyük might be the first human city.




Handout three

Name___________________   Partners’ names _____________________________________
	ACTIVITY
	What I learned
	What I want to know more about/ Questions I have
	Something I learned from someone in my group (write the name) and what you learned

	Explore a home at Çatal Höyük


	
	
	

	How did the mound (tell) form at Çatal Höyük?


	
	
	

	Make a Neolithic dinner



	

	
	

	Ball game



	
	
	

	Excavation games 



	
	
	

	Find the alluvial fan of the Çarsamba River  (pronounced JarSUMba)
 

	
	
	

	Which seed’s which?



	
	
	

	Answer to closing prompt: 





Handout Four: Çatal Höyük Comic Summary Activity Suggested Organizer

Name_________________________________

Name of Comic____________________________________________________________


	Describe the central event or discovery, using evidence from the comic (be specific because your audience has not read this comic):









	Are there conflicting opinions or theories about the discovery? How do they conflict?


	What is/are the theories about the items or discovery? Use evidence from the text and be sure to say WHO proposed each theory.









	How did the archaeologists or scientists test their theory/theories?


	Who do you think if right? Why? (Cite evidence)










	Other information




Handout Five The Project
STEP ONE: The Research Question, Other questions and Resources:
(You will need this step whether you write a paper or create a project or both) 
After you have completed the on-line activities, read the comics and looked at the Çatal Höyük mysteries, you should have some questions or things you want to know more about. Write them here:
	





Look at the list of research questions your teacher has provided. Which of those questions seems like the things you just wrote about that you want to know more about?  Will learning enough to answer your question help you to understand the things you still wonder about?
Write your research question here:



What OTHER questions will you have to answer in order to answer your research question?
	1
	

	2
	

	3
	

	4
	

	5
	

	6
	



What resources do you have at hand now to help you answer these questions? List the books, websites, materials using the format your teacher has  instructed you to use.
	Author
	Title
	Date
	Type of publication

	


	
	
	

	


	
	
	

	


	
	
	

	


	
	
	




Now you have a good basis for starting your research. You need to create a timeline to keep you on track.

Handout Six
Sample Timeline (You can use a timeline like this or use your agenda planner):
	Day
	Date
	To do
	Completed? What else?

	1
	
	Select research question, additional questions and resources
Who can help me: me, classmates, teacher
	Other resources?

	2
	
	Look in resources for answers to my questions and write them down in my notebook or on note cards.
REMEMBER: write down what sources gave me each answer (author, title, publisher, date, URL, etc.)
	Review answers – do I need to look for more answers? Where can I find them?

	3
	
	Look for more answers if necessary. 
Review rubrics for paper or project to make sure I am going in the right direction.
Plan my paper – 
· Introduction with your claim or thesis (the answer to your research question)
· Supporting evidence
· Conclusion
Or
Plan my  project –
How will my project show the answer to my research question and support my claim?
How will I show evidence?
	Write first draft of my paper or
Create first steps of my project


	4
	
	Develop paper or project

Ask: myself, friends, teacher, parents, guardians for advice
	Revise my paper or project.

	5
	
	Complete paper or project 
	Review against rubrics. Did I do everything that the rubrics require?


	6
	
	Review and revise paper and project to meet  highest level of achievement on rubric
	Make corrections and prepare for presentation. Score self using the rubrics.

	7
	
	Present project to class
	Listen to classmates reflections.
Think about how to improve for the next project. Write a reflection of the process.

	8
	
	View and listen to classmates’ projects. 
	Provide reflection for my classmates. Refer to the rubrics.





Criterion A : Knowledge and Understanding
	
	Generic IB-MYP
	Çatal Höyük Project

	0
		 The student does not reach a standard described by any of the descriptors given below 




	1-2
	The student recognizes some humanities vocabulary and shows basic knowledge and understanding of facts and ideas through some descriptions and/or examples.
	The student recognizees some of the prescribed Çatal Höyük vocabulary and attempts to use it in the project or paper and show some basic knowledge of Çatal Höyük facts (location, age, types of excavation, importance). The student expresses these through soome descriptions, explanations and examples, although they may  be incomplete.

	3-4
	The student uses some humanities vocabulary and shows knowledge and understanding of facts and ideas through simple descriptions, explanations and examples.
	The student uses some of the prescribed Çatal Höyük vocabulary in context in the project or paper and show some basic knowledge of Çatal Höyük facts (location, age, types of excavation, importance). The student expresses these through simple descriptions, explanations and examples.

	5-6
	The student uses relevant humanities vocabulary often accurately and shows good knowledge and understanding of facts and ideas through descriptions, explanations and examples.
	The students uses most of the prescribed Çatal Höyük vocabulary  and uses it mostly accurately in context and in context in the project or paper. The student demonstrates good understanding of Çatal Höyük facts (location, age, types of excavation, importance) and can express this through descriptions, explanations and examples.

	7-8
	The student uses relevant humanities terminology accurately and shows detailed knowledge and understanding of facts and ideas through descriptions, explanations and examples.
	The students uses and includes all of the prescribed Çatal Höyük vocabulary accurately and in context in the project or paper. The student demonstrates detailed knowledge of Çatal Höyük facts (location, age, types of excavation, importance) and the theories about the site and can express these using detailed examples.



	Criterion B: Investigating 


	
	Generic IB-MYP
	Çatal Höyük Project

	0
		 The student does not reach a standard described by any of the descriptors given below 




	1-2
	The student chooses a question to research; makes a limited attempt to follow a simple plan to answer a 
research question; makes a limited attempt to collect and record information and makes a limited attempt to answer the research question.
	The student selects a research question, creates and makes a limited attempt to follow a simple plan to answer the questions.  The student makes a limited attempt to collect and record  some information on Çatal Höyük . The student’s paper or project makes a limited attempt to answer the research question.

	3-4
	The student chooses a question to research; partially follows a simple plan to answer a research question; uses a method or methods to collect and record some information in line with the question and partially answers the question.
	The student selects a research question, creates and partially  follows a plan to answer the questions.  The student uses a research method to collect and record  some information on Çatal Höyük that is in line with her/his research question.  The student’s paper or project partially answers the research question.

	5-6
	The student chooses a question to research satisfactorily follows a simple plan to answer a research question; uses methods to collect and record appropriate information in line with the research question and satisfactorily answers the question.
	The student selects a research question, creates and follows a plan to answer the questions.  The student uses research methods to collect and record  appropriate information on Çatal Höyük that is in line with her/his research question.  The student’s paper or project satisfactorily answers the research question.

	7-8
	The student chooses a question to research; follows a simple plan completely to answer a research question; uses methods accurately to collect and record appropriate information in line with the research question and completely answers the question.
	The student selects a research question, creates and follows completely a plan to answer the questions.  The student uses research methods accurately to collect and record  appropriate information on Çatal Höyük that is in line with her/his research question.  The student’s paper or project completely answers the research question.









Criterion C: Thinking Critically
	
	Generic IB-MYP
	Çatal Höyük Project

	0
		 The student does not reach a standard described by any of the descriptors given below 




	1-2
	The student makes a limited attempt to identify the main points of ideas, events, issues or arguments; identifies the origin and purpose of some sources; identifies some different views and makes connections between information to give limited opinions.
	The student makes a limited attempt to identify the main points and arguments in the Çatal Höyük comics and other resources and identifies the origins of some of the different opinions about the specific artifacts or burial customs. The student identifies these differences of opinion about elements at  Çatal Höyük in her/his paper and/or project.  The student makes connections between/among the various sources to provide limited opinions.

	3-4
	The student identifies some main points of ideas, events, issues or arguments; identifies the origin and purpose of sources; identifies some different views and suggests some implications of these and makes connections between information to give simple opinions.
	The student identifies some of the main points and arguments in the Çatal Höyük comics and other resources and identifies some of the different archaeological opinions about the specific artifacts or burial customs. The student identifies these differences of opinion about elements at  Çatal Höyük in her/his paper and/or project and suggests some of the implications of these differences. The student makes connections between/among the various sources to provide simple opinions.

	5-6
	The student identifies the main points of ideas, events, issues or arguments; recognizes the origin and purpose of sources; identifies different views and their implications and makes connections between information to give opinions.
	The student identifies the main points and arguments in the Çatal Höyük comics and other resources and recognizes the different archaeological opinions about the specific artifacts or burial customs. The student identifies these differences of opinion about elements at Çatal Höyük in her/his paper and/or project and understands the implications of these differences.  The student makes connections between/among the various sources to provide opinions.

	7-8
	The student identifies in detail the main points of ideas, events, issues or arguments; analyses a range of sources in terms of origin and purpose; clearly identifies different views and their implications and makes connections between information to give a relevant opinion
	The student identifies the main points and arguments in the Çatal Höyük comics and other resources and can analyze the various archaeological opinions about the specific artifacts or burial customs. The student reflects these differences of opinion and their implications for understanding Çatal Höyük in her/his paper and/or project. The student makes connections between/among the various sources to provide a relevant and informed judgement or opinion.



Criterion D: Communicating
	
	Generic IB-MYP
	Çatal Höyük Project

	0
		 The student does not reach a standard described by any of the descriptors given below 




	1-2
	The student tries in a limited way to communicate information and ideas in that is clear to others; tries in a limited way to organize information and ideas according to the task instructions; and makes a limited attempt to list sources of information following the task instructions
	The student tries in a limited way to communicate information and ideas about Çatal Höyük in a way that is clear to his/her classmates, parents and other audience members through the paper and or project. The student tries in a limited way to organize information on Çatal Höyük in the order needed for the paper and/or project and makes a limited attempt to list of sources of information or bibliography that follows the task instructions.

	3-4
	The student communicates information and ideas in a way that is sometimes clear to others; organizes information sometimes in the order needed for the task and includes a list of sources of information that sometimes follows the 
task instructions.
	The student communicates information and ideas about Çatal Höyük in a way that is sometimes clear to his/her classmates, parents and other audience members through the paper and or project. The student sometimes organizes information on Çatal Höyük in the order needed for the paper and/or project and creates a list of sources of information or bibliography that sometimes follows the task instructions.

	5-6
	The student communicates information and ideas in a way that is often clear to others; organizes information often in the order needed for the task and creates a list of the sources of information that often follows the task instructions.
	The student communicates information and ideas about Çatal Höyük in a way that is often clear to his/her classmates, parents and other audience members through the paper and or project. The student organizes information on Çatal Höyük often, but not completely, in the order needed for the paper and/or project and creates a list of sources of information or bibliography that mostly follows the task instructions.

	7-8
	The student communicates information and ideas in a way that is clear to others organizes information completely in the order needed for the task and creates a list of sources of information that follows the task instructions
	The student communicates information and ideas about Çatal Höyük in a way that is clear to his/her classmates, parents and other audience members through the paper and or project. The student organizes information on Çatal Höyük completely in the order needed for the paper and/or project and creates a list of sources of information or bibliography that completely follows the task instructions.






VOCABULARY:

Alluvial – material, such as soil, silt, deposited by a river
Anatolia – the traditional name for much of what is now Turkey, it was also called Asia Minor
Archaeologist – a person who studies human activity of the past be recovering artifacts , architecture, environmental data of their existence and analyzing it
Archaeology – the scientific study of human activity in the past  through excavation and recovery of their material culture (artifacts, architecture, trash) and the environmental data
artifact – an item of material cultural made by a human being that can help to explain the history, interests, life style of those who made and used it
bucrania: decorations using the skull of an ox (bu= bull; crania/ cranium= skull) 
dig: used as a noun i.e. “an archaeological dig” an excavation site where archaeologists are uncovering evidence of ancient human activity
excavate : the verb for the work done at a “dig.” The archaeologists are excavating Çatal Höyük
fertility: having to do with the ability  to reproduce, either as humans, animals or the ability of the soil to support crops
goddess: a female god or deity 
hearth: the fireplace used for cooking
Hunter-gatherer: people who travel in small bands seeking food by hunting and collecting edible plants, fruits and vegetables
midden :trash or garbage pit or heap found at an archaeological site
Neolithic: literally “New” (Neo) “Stone Age” (lithic=of stone) but the transition to settled agriculture is more important than tools as a definition of this period
Parody: a piece of writing, literature or drama that pokes fun at a more serious subject by pointing out flaws in a humorous manner
phytolith : marks or casts made from plant materials left in clay 
red ochre: a reddish-brown pigment made from earth minerals. It was used frequently by Neolithic peoples for wall decorations and in burials.
sarcophagus: a stone or marble coffin, often carved with elaborate decorations, used for burials in ancient Egypt, Greece and Rome
Turkey: a modern nation-state (country) in the Eastern Mediterranean bordered by Greece, Bulgaria, Georgia, Armenia, Iran, Iraq and Syria. Its capital is Ankara. 
tell : a mound created by the remains of human settlements that have been covered by earth and growth. Different from a geological hill.
© 2013 Caryn White Stedman. Permission for education use is granted. Thanks to the Turkish Cultural Foundation http://www.turkishculturalfoundation.org/ for the experience of traveling to Turkey and Çatal Höyük , which made this unit possible.
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